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	The distinctiveness and effectiveness of Archbishop Sancroft Church of England VA High School  as a Church of England school are good
This is a school which believes in itself as a community.  Relationships are a real strength and pupils are encouraged to take on responsibility for the wellbeing of each other.  A strong sense of moral purpose underpins both the taught and wider curricula, leading to exceptionally good personal development.  Leadership is purposeful and ready to face the challenges of moving towards excellence.


	Established strengths

· Student leadership within the school, which is an exemplar of Christian service and respect for individuals
· The commitment of staff to the personal development of students
· The calibre of specialist RE teaching
· The commitment of the school’s leaders to identify and celebrate the Christian values which underpin many examples of good practice 


	Focus for development

· INSET to support the non-specialist teachers of RE and opportunities for the subject leader to become part of a local network
· Communication strategies to enable the school to celebrate its successes with the wider community
· The articulation of the school’s Christian foundation and values in documentation and around the building




	The school, through its distinctive Christian character, is good at meeting the needs of all learners

Students spoke very positively of their own experiences of school, using words such as ‘family’, ‘inclusive’ and ‘safe’.  There was some disappointment that the things they particularly value about the school do not seem to be known about in the local community.  They spoke of a school with a Christian ethos but not one that they would describe as religious.  Staff, too, described Christian values as ‘here but not explicit’. Student service is a strength, well managed and effective and of benefit both to those receiving support and those giving it. Peer mentors were very clear about their roles and obviously respond well to being given responsibility.  Issues of individual and group responsibility are covered in the well-structured personal development curriculum and also in Religious Education; students identified clear links between these subjects.  Students felt that bullying was rare and always appropriately tackled but identified some issues of racist and sexist language.  Although they said that they would challenge such language if they heard it, students felt that they would welcome an opportunity to talk about it more openly and to know ‘which words it is OK to say’.  On the whole students respect each others’ right to learn, although some low level verbal disruption was mentioned, particularly in Years 7 and 8. Those with additional needs are very well supported and are also empowered, in their turn, to support others.  Extra curricular opportunities are wide-ranging, inclusive and exceptionally well supported; students appreciate the time and effort given by members of staff to provide enrichment activities.  Relationships are strong and valued.  Teachers were described as ‘supportive’ and ‘caring’ and both staff and students said that the Headteacher is ‘approachable’.  All those interviewed commented on the positive atmosphere in the school and the emphasis on both effort and achievement.  Excellent practice in managing a tutor group was observed; the physical environment, whilst primarily dedicated to a curriculum area, reflected the importance of the group as a unit and the mutual respect was almost tangible. 


	Established strengths
· Student leadership and service

· The warm and respectful relationships

· The importance given to students’ personal development and the quality of leadership of the staff responsible

	Focus for development

· Create a forum for students to explore and discuss prejudice in a local context

· Involve members of the school community in discussions about the school’s Christian foundation and values 

· Explore best practice in developing strong and supportive tutor groups

	The impact of collective worship on the school community is satisfactory
Students identified collective worship in the school as being ‘very Christian’.  Currently there is twice weekly upper and lower school worship based on a weekly theme.  On other days there is a ‘thought for the week’ for form groups to use as a basis for class worship.  The impact of the current system is patchy. Some students claimed that ‘thought for the day’ is never observed by their class and others described positive and thoughtful engagement; none identified it as worship.  The class worship observed was led by the incumbent and there was good engagement from the students; it was clear that this group was used to discussing the weekly theme.  Key stage worship is too heavily reliant on the Headteacher and Deputy and the frequent changes of theme makes the preparation of suitable material a heavy chore.  In the act observed, students listened attentively but did not seem to actively engage. When questioned, students said that they would like to have more involvement in the planning and delivery of collective worship.  Some Year 11 students with mentoring responsibilities have very little access to any worship as they undertake their support work during this time.  The impact that worship has on members of the school community is difficult to assess as, until recently, there were no systems in place for monitoring.  However, the school has identified this as a priority and the incumbent has taken on responsibility in this area.  The Headteacher and Chair of Governors fully recognise the importance of worship at the centre of the school’s Christian ethos and have begun to plan for its restructuring, in particular widening the team delivering key stage worship to include both more staff members and more visitors.  The incumbent has worked on the ‘thought for the week’ programme and has begun to visit each form group on a rota basis. 


	Established strengths

· The respect that students show towards those leading worship

· The commitment of the school’s leadership to developing collective worship as a central pillar of the school’s Christian values


	Focus for development

· Finding opportunities for whole school discussion of the purpose and place of worship 
· Exploration of the ways in which students can become more involved in planning and delivery

· Further development of the planning, monitoring and evaluation process
· Exploring the role of a range of visitors in leading worship



	The effectiveness of the Religious Education is good.
The overall judgement for the effectiveness of Religious Education is good. There are some elements within the leadership and management of the subject and achievement at Key Stage 4 which are outstanding. However, some aspects of teaching and learning at Key Stage 3 are satisfactory.

 Religious Education (RE) is valued as an important subject in the school by all staff and the majority of students. Students talked about understanding religions through RE, and some felt that it had an impact on their attitudes and behaviour. However, a minority of students are apathetic about the subject and a few hostile. Some see little value in the subject as they are ‘not religious’, despite the efforts of the RE department to make topics relevant and appealing to teenagers. There is an excellent balance between learning about religion and learning from religion which was exemplified in a Year 8 lesson. 

Achievement at Key Stage 4 is excellent, with 77.9% of students achieving an A*-C grade in a GCSE Short Course. The Year 11 lesson observed was engaging, well structured and had good pace. It enabled students to consider real dilemmas faced by ministers in the Church of England. Students responded well and listened to each others’ views. There was some evidence of students evaluating different opinions and ideas. 

In Key Stage 3 lessons are based around key questions. The Year 8 lesson observed whilst well planned and interesting for students did not provide sufficient challenge. The activities  did not allow the most able to express their ideas and thoughts. There was evidence in display work and through discussions with students of a range of teaching and learning strategies being employed. However, in both lessons observed there was a heavy reliance on worksheets. Students also talked about having ‘too many worksheets’ and some wanted to take part in more creative activities. 

RE contributes significantly to student’s spiritual, moral, social and cultural development, For example, students used their work from RE in collective worship, giving presentations on key figures. In addition some aspects of sex and relationship education are taught through RE. However, some opportunities have not been developed. For example, at the current time students do not visit any places of worship as part of their RE programme, in addition, they do not meet members of religious faiths except for the local vicar. Some students felt that meeting people of other faiths may help to dispel myths and prejudice. 

Assessment of RE is well established. Students work is regularly marked and levels used appropriately. Peer and self assessment are used regularly in lessons. Students are aware of what level they are working at, although they are less certain how to make progress.  At the current time, targets and criteria for making progress in RE are more defined more in terms of literacy, rather than RE. It is not always clear to students how to make progress in terms of knowledge, skills and understanding in RE. 

The foundation governors understand the importance of RE in a church school and are aware of the content of the RE curriculum. At the current time there is no formal monitoring or evaluation of the effectiveness of the subject. Some informal discussions between the Head of RE and the link governor have taken place.

The subject is very well led, and the non specialist teachers are well supported. Schemes of work are detailed with clear objectives and outcomes. Non specialist teachers are currently able to focus on one Key Stage 3 year group which has enabled them to become experts in certain topics. The subject leader has attended professional development training on raising boys’ achievement and on the new curriculum developments. The department has been isolated in recent years with RE teachers rarely attending network meetings. Further interaction between the RE Department and county/regional networks would be of benefit to both parties; for example, the sharing of expertise in creating an effective balance between the two attainment targets at the Strategic Thinking Group Meetings in Norwich.



	Established strengths

· Achievement in Religious Education (RE) achievement at Key Stage 4

· RE lessons are well planned and relevant to the young people

· The excellent balance between learning about and learning from religion at Key Stage 3
· The management of RE by the curriculum leader



	Focus for development

· Develop student friendly criteria for progression based on skills and the RE level descriptors

· Organise visits to places of worship and/or invite in visitors of different faiths

· Use a wider range of teaching and learning strategies to meet the needs of all learners

· Ensure that all teachers of RE attend appropriate professional development opportunities
· Consider ways in which RE may take a lead in new curriculum developments



	The effectiveness of the leadership and management of the school as a church school is good
The Headteacher and Chair of Governors have an exciting, shared vision for the development of the school as a vibrant Christian community.  The convening of a ‘vision and values’ group, which includes an officer from the Diocese, has sent out clear signals that the leadership is ready to explore and develop the Christian distinctiveness of the school.  Support for the Headteacher is very strong from staff, students, governors and parents alike and he has already developed exceptionally good relationships both inside school and within the cluster.  The strong and committed leadership team is focused on student wellbeing and progress and there is much evidence of members of staff putting in extra work on behalf of the students, for example the DVDs made by the Deputy Headteacher for every school leaver.  The governing body is beginning to have a greater involvement in matters regarding the school’s ethos and the Chair of Governors is encouraging members to take on more responsibility for monitoring and supporting.  Where this is in place, for example the link with PSHE, staff are hugely appreciative.  Historically, governors have not fully understood the importance of their role in monitoring and supporting Collective Worship and Religious Education but this has been identified as a priority by the Chair of Governors. At present the physical environment and the school’s documentation do not reflect the school’s pride in its Anglican foundation and whilst those within the school community are clear about its links with the church, many in the wider community are not. Support from local churches, Anglican and others, is good.  The incumbent supports curriculum areas as well as Collective Worship and the Vice Chair of Governors runs a Christian group at lunchtime.  At the Headteacher’s commissioning, members of the local worshipping communities joined the school at the town’s Anglican church for a service addressed by The Bishop of Thetford.


	Established strengths

· The outstanding relationships developed by the Headteacher

· The close working partnership between the Headteacher and the Chair of Governors
· The dedication to the wellbeing of the students shown by members of the leadership team

	Focus for development

· The exploration of further opportunities for governors to take on roles relating to the distinctively Christian character of the school

· Development of the work started by the vision and values group to include input from students and other members of the school community

· Devolving some of the responsibility for the planning, monitoring and evaluating of areas such as Collective Worship to key staff, governors and students
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